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ABSTRACT
The origin of and need for correspondence education
are discussed. Campuses offering correspondence courses need to
evaluate both demand for classes and students’ personalfeducatxoqal
interests, In developing a curriculum area, attention might he
directed to student educational objectives, appropriate learning
activities, orgag&pxng the curriculum, #nd evaluating the learner.
The faculty membetr should determxne‘What objectives should be’ - ¢
emphasized in the correspondence course: student interests in supject
matter, their need for vocational. skills and knowledde, or their
.recrqhtxonal and artistic interests. A second source for establishing
objectives is to study society and implement selected trends in the
curriculum, while a third source of educational goals emphasizes what
subject matter specialists believe is worthwhile to learn. «
Correspondence work completed by students should be comprehensively
evaluated. For each correspondence lesson completed, the faculty
members should consider depth of learning and comprehensive coverage-
of the subject matter, along with the mechanics of students' writing.
Finally, each student should be provided continuous feedback. (SW)
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Northeast M’iss,ourl State Unlversu:y brochgre eutltled Correspondence Study

Bulletin states the followmg purpose for correspmdmce study: W

Correspondence ourses are espeélally offered to accamodate stidents who.
‘are unable to attend classes on the campus or camnot find a particular
course offered on the campus at that particular time to meet their need.
Those persons out ‘of school due ta physical disability, fulltime employ-
ment, or simply foy those who need some extra credit for certification
~or for salary advmce will find this type of study beneficial.

' CorreSpcmdence education then has 6efmlte purposes to fulflll in soc:.ety
Educatmnal needs of indlvichzals and gt‘oups need to be met, Soc1ety benefits .

- from havi:ng well -educated mdlvn.duals who utilize thelr mderstandmgs skills, and

'abllj.tles in working for an i'mproved area, city, state, and natlon Problans

' exist in society.’ These problems need :Ldentiflcatlm. Data and mfonnatim must

be gathered“n the solving of problems. Ultlmately, a hypothesis (answer) to the

- selected problen is chosen 'I’ne solution is tested and revised if necessary

H
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Approptiately educated persons should be better able to solve problems in society,
as cmtpareckto those less well ed;.mated - ' o ’

» L4

In addition to ‘guiding partlcipants to acquire worthwhile knowledge and skills
for problensolving situatmns correspondmce education should guide learners to
en:rich thelr own personal lives. Diyerse courses may be offered which assist

developing that which is godd, true, and beautiful

- . s
Origin Of Correspondence Education
. - . . ’ " . ‘ ’
Ndeds of individuals in education must be met. Otherwise, productive indiv-
iduals in society might not be developed. MacKenzie, Christensen, and Rigbyl wrpte
the following pertaining to instructional needs in the United States by the year

- . fa

1Ossian Maciénzié et. al. Correspondence Instruction in the Bnited States,
New York: McGraw-Hill Book (gpany, 1968, pp. 13; 14
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‘taken to s&isfy personal needs and not be related to educational and training
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‘ The expansion westward, ‘the Industrial Revolutlon and the mcreasing :
+_ role of the woman in American society were exerting considerable pressure
on the American educational system in 1870, New needs for both generah ,
and techinical training added to the strain that a rapidly increasing popu- =N

lation was placing on convey;zonal suppliers of instruction.

Corresporﬂence instructum was one of theﬁresourceful responses which . °
arose to meet this need. Threedlfferentkindsofdanandsontheommtrys a
" instructional resources were important stimuli to the rise of cd'i‘respmdence
mtxucticm (1) educational, (2) training, and (3) general

o\ -'Educatlmal goals included the developmmt of literate persons as well as T J

develqment of persons who can identlfy problems in soc1ety ‘and attenpt to solve
problematic situations. Training goals involve the develom)egt of .skills to
assist individuals to be m'oductlve in the world of work* Yob and. occupation

education is sigr‘iflcant pertaim.ng to the. ooncept Training. The third category

o <
\ ’
.

- of, correspondmce educatim gej_% incl,udes coimse work perta:uung to developing

recreétional skills within persons or to satisfy curiosities of indiv:_ciuals The
recreational skllls to be developed or -the curiosities to be‘satlsfied may be |

\

goals. i . | . _ SR }

'} The. first Inte:mational Conference m'Cor.résﬁmdaxce Education was héld'ﬁ:i
1938. Kmnute 0. Broady -a speaker at the Conference stated the major ob}ectlve
of educatlm in a democracy: "By equality of oécatlonal opportmlty we mean
extmding education to every one, no matter how humble his birth, no matter where .
he may live, and no matﬁer what his redsonable aspiratiéns my’be.-" ' hd /

In Europe in 1850, +a pattern was developed for conducting correspondence

education. Educatz.onal opportmutles were extended to individuals beyond the
corfines of universities In 1850 William Sewell of Exetér College in England

stated, ""Though it may be impossible to bring the masses Yejuiring edulation to

the university, may it not be possible to carry the uni\;ersity to t:hem?"a
L 4 ' ‘ ; '
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Ibid., p. 14 and 15. | _ ‘ , .
Ibid., p. 16. |
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Fran England, Amna Eliot Titkenor received ideas in cieveloplng the firqt

correspmdence courses in the United States Her corre

dence courses began
cke‘;\or perceived
- her role as being humanitarian. /Mac‘Keﬁzie, Cfxri.stexisé{{-,"md Rigby state the
. 6 .

1in 1873 and ended in 1897 uppn the death of the.founde “

follmng

The idea of an interchange of letters betﬁeen student and teacher
“appears to have originated with Amna Tickenor MQﬂthly correspondence
with guided readings and frequent tests fo “an'essential part in the
society's personalized instruction. Six différent departments--history,
science, art, literature, French and German-é—§ffered a total of twenty-,
four sub_]ects Although enrol lment declingd’ seriously in the society's
final years of operation this slackening off is apparently attributable
" more to the founder's insistance upon "workr@ quietly” and avoiding

all pramotion or advertlsmg then to dlSS&tleaCthn with the quality of
instruction. o

' * . ;
Peterson and assoclates6 quote -the followmg c1tmg reference sources per-

tai_ning to correspondence education:

Correspondence study has been a familiar feature on the. American
cational landscape for over seventy years. 1t is the leaming method
choice for all those solitary leamers--solitary by preference or by

circumstance (for example, military assigrment). Clrrently there are
said to be about five million correspondence students in the United States.
471970 survey found 24 percent errolled at private schodls, 57 percent at
federal and military schools, 7 percent at colleges and univereities
(usually their extension dimsions) and 10 percent at religious schools.

|

,'Deteminj_ng Need for Correspondence Courses

Colleges and universities offering courses in correspondence mst assess
need in the total curriculum, Whlch courses then should be offered? There. are
no precise answers to this question. - A campus offerlng cources in correspon-
dence will need to evaluate demand of participants for titles of class. How many
enrollees are th%re in each course? Does the enrollment. ref}.gct stability, an
increase, or a-ciecréasé in each offing? Do participants express a desire for

new offerings in correspondence work to meet personal needs and interests?

v
2

Ibid., p. 25.

5

: ®R1chard Peterson and Associates. Lifelong Iearmng—gr_%menca San Fran-
cisco: - Jossey-Bass Publishers, 1980, pp. 54-55.
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James Pophm7 from the Umvermty of Califomia puts forth a model to

1

assess meds of individuals in education.” Among other means to detenmne needs,
Popham recommends a q*,xes_tiommire approach. A random sampling of prospective
participants may respond to the questiomaire, In.future correspondence work,
participants might then indicate with a checkmark. or write an ordered mumeral
which vcorres;xxxience courses should receive priority. Respondents may also
rate with ordered mumerals which objectives should receive priority in a cor-
respondence course’ The possible ‘titles and objectives for cc?rres@dence
course work must be developed and llsted by the correspmdence faculty in a
college or unlversity Respondents to the questlomulre should have ample
opportunities to list additional course titles, as well as ObjecthES for cor-
respondence courses.- ‘

Cofres_pondence faculty r;zay also visit, if posfsible w;’Lth participants en-
grolled in correspondence work to discuss.new course tltles as well as relevant

objectlves within each offering Past em'o"llees and prospective part1c1pants

s,
~also need to be interviewed to assess:need in offermg qo dence courses.

In developing any eurrlculun area, Ralph 'I‘yler8 raises Tour questions®
These are:.
] ‘ 1. Which ob;ectlves should learners achleve’?
2. Which learning actlv:Ltles need to be prov1ded to achieve the. objectlves’7
3. How should the curriculum be organized?
4, Which evaluation procedures should be utilized to determine learner

- <«

progress? , ‘ . ) =
Correspondence faculty members need to choose relevant obj ectives carefully -
fpr learners, to attain. e source of three from which to select’ objectives is

| . b
to ascErtain learner's interests and nieeds. The interests “%aw from learners

Pcpham W. James. 'Deciding on Defensiblé Goals Via Needs Assessment "
. £ilmstrip and tape combination. Los Angeles: Vimcet Assoclates,

8Ralph Tyler. Basic Rrinciplea of Qn:xmlm and Instructign. University of
Chicago Press, 1950.
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| and camnot be forced upcn them. Correspondence courses ouglit to be flexible - _r
enough for gftudents to indicate personal intérests and choice in terms of content |
to be studied. Correspondence faculty members determine needs of enrolled stu-

dents. Ihus \each faculty'manﬁer within a,

which is valuable for enrollees to 1earn .The involved faculty member Special-

correspondence course decides that

izes In subject matter, vocational skllls and knowledge or recreational and
artistic endeavors emphasized in a parta.cular course. Thus, it behooves the
facult?' member to give_ careful consideration in determining what (the objectiﬁs)_
‘should be emphasized in teaching/leaming situations. The needs of the learner
are then detemti.ned by correspondence faculty members. . |
| A second.source of ob;ectives according to Ralph 'Py].er9 ,‘ is to study society
. and 1mplenent ‘selected”’ societal trends in the currlcuhxm Which skills, under- |
standings, and attitudes ghould a learner achieve to become a proficient member
of society? Faculty membérs need to study society and its trends comprehensively.
‘Each cortespondence course mugt reflect those goalé which guide enrollees to
beccme proficumt members in society. " |
A’ third sou:tce of educatlonal goals emphasizes what‘subject matter special-‘
ists believe is wortlwhile to 1earn. Input from the following academicians, as
examples, is relevant depending upon the title, including scope and sequence,
of the correspondence course:
1. Social scientists. Historians, geographers, political scientists,
sociologists, anthropologists, 'and ecanouists have excellent recom-

tions to make pertaining to neededé academic 1eamings for en-
1lees.in edu;:atlonal programs.

2. $cientists. Astronomers, biologists, chemists, zoologists, botanists,
logists, physicists, and geneticists need to have their academic
area of specialty emphasized in specific’ correspondence courses.

3. Other ‘sixbject matter speclalists who provide valuable input into a
correspondence course as their talents and specialties permit. Social

bid.
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‘scientists and sc:.entlsts input in murbers one and two above are
‘merely presented as examples into curriculum development and

~ plannmg
’Iylerll presents two screens which might provide filters for ultimate sel-
ections of goals for 1eamers to attain. One screen is the phllOSOphy of life
| adherred to by uwolved cOrrespmdence faculty members. Certainly tI'lVla and
_} o the irrelevant need to be weeded out of ultimate useable ob_]ectlves for enrollees
| -to attain. With the explosion of knowledge factors in the cmrlculxm of life,
each faculty member needs to determine and implement that wh:Lch is v1ta1 to

g» ‘.',,\ . -
A second screen to cull obJectl‘ves is the psychology of learm.ng *Indeed ,

- learn. ) | ~ . NV

: 4 sbjectw‘gs stressed for learners to achieve should be agtamable If 1ea1ni§g

| are too elementary, 1earners gmerally do not feet challenge in achleyinp Toward -
the other end of the contmxm if leamings are too camplex, fmstratim and a .
dislike for learning may be an end result. |

Evaluation of Achievement

Correspmdmce work completed by each enrol’lee must be canprehensiveiy evalu-
ated. The evaluator has many specifics to appraise in pro?ucts returned by qtudemts
to the appropmate involved correspondence faculty members. What, Spemflcally, |

- might be evaluated within the framework of learners' products? s

First of all, the evaluator needs to appraise i‘f a learner responded ade- - )
quate.ly to each questlon/item in order to achieverdesired ‘ends in the, correspcndence ,
course. Forrfeach gosrespondence lesson returned to a faculty mémber to evaluate

depth learning and comprehensive coverage of subject matter need to be in evidence

7 % as responses obtained from each enrollee.

a

Secondly, -selected mechanics in writing may be appralsed ’I‘hus correct )

x
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spelling of words neatness in responses m.ade 1eg1ble haI‘derltJ_ng agreement

of subject and predlcate,‘capltalizatmn and punctuatien of the enrollee's

products mlght be evaluated by the mvolved correspondence faculty member .

Ideas in returned products however, froam the enrollee are parexnmmt to assess.

'I’nirdly, each emrollee should receive feedback on a continuous bdsis from

the involved correspomience faculty mmber to notlce progress and adxievammt

Each enrollee needs feedback to ascertaln how well the personal self is achieving

. in correspondence work .. Defimtq criteria developed by faculty members need

implementation in evaluating enrollees' ;SrochzccS' in correspondﬁxce work. Thes

criteria (stamdards) may well include:
1.
2.

Objectivity and fairmess.

Consideration of altemative correct resncmses glvven by students in
each lesscm

Being conscientious in evaluatmg and returning correspondence products
to the enrollee pramptly.

Clanty in feedback to enrollees to notice progrefs and achievement.



